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Do Lutheran Parochial Schools Inculcate True 
Patriotism? 


The Western Teacher, a well-known educational magazine, 
recently published the following clipping taken from The Out- 
look: — 

“It is an open question whether the teaching of patriotism 
has not become a fad. This separating of life into departments 
is one of the mistakes of modern education. Life is a unit. Truth- 
fulness, fidelity, consecration, clearness of vision as to right and 
wrong, and love belong equally in the home, the church, business, 
and the State. Who are the men that stand at the head of any 
movement? Who are the women to whom the public turns when 
the service of a woman is needed in the State? Is it not always 
the woman or man who brings all these qualities to any service? 
These qualities make character. No man or woman is rounded out 
or perfected in character who is indifferent to the condition of 
the community of which he or she is a part. Patriotism should be 
the natural emotion of every citizen. It is not by hanging flags 
over school-buildings or saluting flags brought into the schoolroom 
that we mav hope to teach patriotism. It is by developing the 
character of the individual, so that the sense of duty embraces the 
whole of life, and not a few of its departments.” ; 

There is some truth in this statement. A question of great 
importance, however, arises at once in our mind when reading 
this, namely: How can the character of the individual be so devel- 
oped that the sense of duty towards his country and its government 
embraces his life? 

Washington, the father of our country, the hero who fought 
for the liberty of this our beloved country, that great statesman, 
whose life was embraced by the sense of duty and love towards 
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his fellow-citizens, a patriot among patriots, — pointed out that 
national morality, which includes true patriotism, could not pre- 
vail “in exelusion of religious principles.” In his Farewell Address 
he says: “Where is the security for property, for reputation, and 
for life, if the sense of religious obligations desert the oaths, which 
are the instruments of investigation in courts of justice? What- 
ever may bé conceded to the influence of refined education on 
minds of peculiar structure, reason and experience both forbid us 
to expect that national morality can prevail in exclusion of 
religious principles.” 

A similar assertion was made by Daniel Webster in his famous 
Plymouth oration, in the course of which he said: “Whatever 
makes men good Christians makes them also good citizens.” Glad- 
stone, England’s greatest statesman, often said: “T7'ry to make 
good, conscientious Christians out of your children, and Great 
Britain will be well satisfied with them as citizens.” According 
to the judgment of these great men who are held in esteem by the 
entire world, the education of the children means nothing less than 
shaping the destiny of a nation, and if such education is according 
to the principles of Christianity, a great blessing will emanate 
from it for the benefit of the State, because men that are Christians 
will evidently be good and faithful citizens, and good citizens will 
always be true patriots. Every civilized government, therefore, has 
freely admitted that a Christian education is most necessary to 
the stability and the welfare of its institutions. Only a govern- 
ment devoid of all judgment, and unconcerned for the peace and 
welfare: of the country, will object to an education based upon 
the Bible. 

The duty of training children to be true Christians and also 
Christian patriots or patriotic Christians was a dyty of which 
all teachers of Lutheran parish-schools have always been duly 
conscious. y: read the following in an essay published 1894 in 
the ScHULBLATT, an educational periodical for Lutheran teachers, 
by request of an entire teachers’ conference: “In performing the 
work required of us our aim is twofold. We are to train and bring 
up, first, Lutheran Christians, secondly, good American citizens. 
In other words, our schools are to produce patriotic Christians and 
Christian patriots. Our principal and most important object is 
certainly the first one alluded to, that is, to make our pupils 
acquainted with their God and Savior, by explaining to them in 
simple, plain language the Word of God, thus showing them the 
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narrow path that leads to heaven. But this essay is not to treat 
of the common branches of learning. I am to speak to you upon 
the patriotism of.an Evangelical Lutheran teacher, and I therefore 
now direct your kind attention to that part of our calling. Let me 
say right here that a true Lutheran Christian and a good patriotic 
citizens are one and inseparable.” 

It is evident that the Lutheran teacher always thoroughly 
understood, and understands to this day, the duties of his calling 
as an American teacher. 

* But by which methods and in what manner does the Lutheran 
teacher inculcate true Christian patriotism? Many people in our 
days have considered and extensively practised as one of the best 
means for instilling patriotism in the hearts and minds of chil- 
dren as well as adults to hoist the flag and display the stars and 
stripes, to unfurl the national colors in bunting, and carry patriotic 
banners and buttons. But all this is of little, in fact, of no avail, 
and will never create true patriotism in the hearts of the children 
or of a citizen. The hoisting of the flag, the display of the national 
colors, the cheering and shouting, the singing of songs and anthems, 
cannot be a means of creating patriotism, but is the effect of 
a cause, it is the demonstration of the passion called patriotism. 
Patriotism must be present first, and then all that will follow. 
Patriotism must be the source from which such demonstrations 
emanate as natural manifestations of the sentiment within. 

Still, all this is done in the Lutheran schools also, but not 
without teaching the children the reason why they should thus 
manifest their love of the flag: by teaching them American History ; 
by explaining to them the free institutions of our Government; 
by reading the literature of our men of letters; by picturing to 
them the valor and the heroic deeds of our great men, thus endearing 
our country with the splendid liberty it offers its citizens to our 
children. 

But to inculcate true patriotism the Lutheran schoolteacher 
has still better methods and means than those already mentioned. 
He has the greatest of all text-books, the Bible. The children are 
taught to regard it as the Word of God, which they must receive, 
not as a collection of truths and a code of morals originating with 
wise and good men, but as the revelation of their Creator, Savior, 
and Regenerator, the Triune God. Being thus impressed with the 
transcendent greatness of this Word, and being born again by the 
Gospel, the hearts and minds of the children will be willing to 
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hear and obey its commands and admonitions. And this Word, 
which is given by inspiration of God, teaches them that civil 
government is an ordinance of God. Rom.13,1: “For there is no 
power but of God; the powers that be are ordained of God.” 
Dan. 2, 21: “God removeth kings, and setteth up kings.” God has 
not ordained a particular form of government, nor does He, by 
express revelation, designate this or that person whom He wants 
to be at the head of a government, but the government itself is 
ordained by God, may it be a monarchy, an aristocracy, or a democ- 
racy, the last of which is considered the best form of government 
by the people of our country. All persons who are invested with 
the power of government, and as long as they hold and exercise 
this power, shall be regarded and respected as an ordinance of 
God, “whether it be the king, as supreme, or the governors, as 
unto them that are sent by him,” 1 Pet. 2,13. 14; 1 Tim. 2, 1—3. 

And which are the duties of subjection and obedience which 
are enjoined in the commandments concerning civil government ? 

The pupils of Lutheran schools are exhorted to honor the 
Government, and to show reverence to the magistrates, Rom. 13, 7. 
Next to the fear of God, St. Peter places the honor rendered the 
king (government), saying (1 Pet.2,17): “Fear God. Honor 
the king.” Honor also includes speaking respectfully of such 
persons. Ex. 22,28 God commanded His people: “Thou shalt not 
curse the ruler of thy people,’ and Eccl. 10,20: “Curse not the 
king, no, not in thy thought .. . nor in thy bedchamber,” in the 
most secret place, and those are reckoned as the vilest and most 
abandoned among men who “despise dominion” (the government) 
and are not afraid to “speak evil of dignities” (Jude 8 ; 2 Pet. 2, 10). 
This, however, does not mean that a Christian may not criticize 
the government, or persons holding an office under the government, 
in a respectful manner. Herod, a wicked prince, was reproved by 
John the Baptist, and a reason was given for it. David was repri- 
manded by Nathan the prophet, a reproach which he clothed in 
a parable, waiting for an opportune moment to apply it. But 
language such as Shimei used in lashing David was extremely dis- 
respectful and sinful. 

In their religious text-book the children of Lutheran schools 
are instructed to pray for their government. The following Bible 
passage is adduced: “I exhort therefore that, first of all, suppli- 
cations, prayers, intercessions, and giving of thanks be made for 
all men, . . . and for all that are in authority, that we may lead 
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a quiet and peaceable life in all godliness and honesty. For this 
is good and acceptable in the sight of God, our Savior.” (1 Tim. 
2,1—3.) They are exhorted to submit to all laws and ordinances 
that are not contrary to the Word of God and the fundamental 
and constitutional laws of the nation: “Submit yourselves to every 
ordinance of man for the Lord’s sake.” (1 Pet. 2, 13.14.) Rom. 13 
adds the.warning not to strive against the government: “Whosoever, 
therefore, resisteth the power resisteth the ordinance of God; and 
they that resist shall receive to themselves damnation.” Following 
this is an admonition to support and uphold the government by 
payment of all lawful tributes, taxes, and customs, which is not 
only taught by the apostles, but confirmed by Christ’s own example 
and practise, Matt. 22,21; 17,27. Since the government cannot 
be upheld without such methods, and without government no 
man’s life and property could be safe, everybody being exposed 
to thieves, robbers, murderers, and all kinds of criminals, no illicit 
methods should be taken by any one to defeat the payment of 
tribute and taxes, but especially not “for the Lord’s sake.” And 
finally the children are instructed and exhorted to seek the welfare 
of their country. The earnest appeal of Jeremiah is held up to 
them (chap. 29,7): “Seek the peace of the city, ... and pray 
unto the Lord for it; for in the peace thereof shall ye have peace.” 

These are the principles regarding civil government and the 
conduct of its subjects towards the same as impressed upon the 
soul and mind of every Lutheran schoolchild by repeated and 
emphatic admonitions. 

Let us now consult Webster’s or the New Standard Dictionary, 
and learn what patriotism is according to their explanation, and 
then compare the principles instilled in the Lutheran schools, in 
order to be in a position to render a fair judgment. We find the 
following definitions: “Patriotism is love of, and devotion to, one’s 
country, the spirit . . . that prompts to obedience to its laws, to 
the support of its existence, rights, and institutions, and to the 
promotion of its welfare.” A patriot is “one who loves his country, 
and zealously supports and upholds its institutions and interests.” 

Now, then: A true Lutheran prays for his country (prayer 
involves love and devotion) ; he conscientiously obeys all laws and 
regulations that are not contrary to the Word of God nor to the 
Constitution of his country; he supports and upholds its institu- 
tions and interests, and seeks the welfare of his country. And all 
this is done, not because he yields to force, or to gain some personal 
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advantage, but because. God, his Creator, Savior, and Regenerator, 
commands him so to do. 

No institution of learning inculcates patriotism more reli- 
giously than the Lutheran parochial school. May our dear Lord 
protect our schools, not only for the sake of our Church, but also 
for the welfare of the State! W. C. K. 


Composition. 


The word composition is derived from the Latin word con 
(com), “together,” and pono (positus), “put,” and means literally, 
“the act or process of putting together.” 

Order in the use of one’s language is composition, or composi- 
tion is the orderly expression of thought in connected discourse. 

Composition may be oral or written; it may reach the mind 
through the ear or the eye. Ora! composition is the most common 
form, and should receive much attention in the schoolroom. The 
written form, however, must receive greater care and exactness. 
This is only reasonable, since a writer must express his thoughts 
without the aid of gestures, emphasis, or inflections of the voice, 
-all of which a speaker has at his command. 

Clear writing demands clear thinking. But clear thinkers are 
not always clear writers. Writing that is obscure, vague, and am- 
biguous can hardly be said to be “composed.” 

Composition is an art, and requires training and practise. It 
has its technique as truly as sculpture, music, or engineering. The 
elements of composition, however, are easily understood, since they 
are merely common sense reduced to simple rules. But constant 
practise is needed to make them useful. 

To compose language, two requisites are necessary; first, the 
possession of thoughts, and secondly, the mastery of a vocabulary. 
With perfect knowledge of a subject and a vocabulary sufficient 
to express that knowledge, one is ordinarily able to compose. 

Thoughts and words will increase as the individual progresses 
in life. It is common, however, that the thoughts increase more 
rapidly than the vocabulary necessary to express the ideas. This 
should not be so. One should not outrun the other. But do not 
~ expect a young child to have a large vocabulary for simple thoughts. 

How is the child to acquire thought? That is the teacher’s 
business. He must lead the pupil, and develop this requisite as 
rapidly as the vocabulary is increased. 


i 
. 
> 


Composition. | 


Objects, narrations, interesting descriptions, fascinating sto- 
ries, characters from history, the general school subjects, are some 
of the means at our command for this work. 

One thing is important in increasing one’s vocabulary, and 
that is attention. Every book that the child reads, and every in- 
telligent conversation in which it engages, the catechetical instrue- 
tions in school, and the conversation of the teacher, will contribute 
something to its stock of available words. 

The teacher who leads his pupils from their reader into the 
dictionary so that they will learn to know the meaning of every 
word exactly, not merely in a vague and shadowy way, will see 
the vocabulary of his children grow. 

Our language is rich in synonyms, that is, in different words 
for the same idea. These words need careful study, since each 
word expresses a different shade of meaning, though in general 
their sense is the same. As there are various shades of colors, so 
there are variations in the meaning of similar words, as, for in- 
stance, angry, irritated, vexed, wrathful, infuriated; or, frank, 
fair, open, straightforward. 

In preparing the vocabulary, the antonyms, words of opposite 
meaning, must also receive attention. 

Synonyms, antonyms, and homonyms may be studied in con- 
nection with spelling. . 

Since we are putting together, we will proceed from words to 
sentences. 

The sentence is the orderly expression of a single idea. Unity 
is necessary in the composition of a sentence, that is, a single sen- 
tence must not include ideas that have no obvious connection. It 
should express the thoughts with precision. To acquire a good 
form of expressing the thought, encourage the child to imitate the 
good language of the teacher and of the lessons it reads. 

Variety of expression is another essential of good composition. 
It is the blood of literature. Monotony, or sameness in the ex- 
pression of thought, is a fatal fault. You know that this is the 
foremost fault with the ordinary writer. Let us teach our pupils 
how to change a possessive to an adjective phrase, how to use the 
various adjective and adverbial modifiers, simple phrases and 
clauses, how to condense expressions within a sentence, etc. Words 
given different use help to shade and to give the proper mean- 
ing to the reader of the composition. 

A writer who pays no attention te paragraphing produces as 
bad a composition as the average composer of American music. As 


fhe 


72 Composition. 


in the sentence, the principle of unity should be observed in the 
paragraph, that is, the sentence or sentences making up the para- 
graph must deal with a particular thing or idea or phase of the 
subject. 

Often our pupils write compositions that relate to a single 
point, and are not divided. Such writings are really paragraphs, 
and in terming them so, the children will more readily get the 
idea of a paragraph. 

Each paragraph in writing and printing should be indented, 
that is, it should begin a little farther to the right than the other 
lines. Thus it shows that a new and particular point of the subject 
is being treated. 

Pupils who are held to giving the point in the paragraph read 
in the reader, will in the course of time get the idea of unity, and 
will recognize the order of thought in the composition. The para- 
graphs must be arranged logically, otherwise the composition will 
not convey the information to the reader any more than a poorly 
constructed sentence. 

Description, narration, and letter-writing a are important phases 
of composition. 

Objects, scenes, persons, conditions, ete., are described. Gen- 
erally this is done directly, but also by comparison. For children 
it is sometimes easier to compare objects than to describe them 
alone. The description, however made, should be orderly, com- 
plete, and clear. 

Stories, fables, and experiences form the — of work in nar-- 
ration. The narrative should be orderly, direct, clear, and inter- 
esting. 

It is sometimes necessary to introduce the subject to be de- 
scribed, or to give a description of the character or the location of 
the scene in a narration, or to give some other information necessary 
to the understanding of the composition to the reader. This is 
generally done in the first paragraph. The introduction will, of 
course, vary considerably. In a description, if the object is well 
known, no introduction will be needed; the first sentence of the 
opening paragraph may suffice. Often a narration has the intro- 
ductory matter when the opening scene has been completed. In 
Shakespeare’s Julius Caesar we are shown the Roman workmen in 
riot and their rebuke by the magistrates. In the second scene the 
real subject of the drama is discovered — the plot against Caesar . 
and its results. 

Possibly the most difficult part of the composition is the con- 
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clusion. ‘The difficulty varies with the nature of the subject and 
the manner in which it is treated. 

In the description it is sometimes necessary to make a sum- 
mary of the points of the composition. Very often nothing is 
necessary. 

It is bad practise to close with a commonplace moral or a bit 
of sentiment. It is much better to be abrupt and “stop when 
through.” In concluding be natural. 

A narrative comes to an end when there is no more to be told, 
and the characters have been properly dismissed. 

The introduction is one end of the bridge, the conclusion the 
other. The description, narration, or body of a letter, however, 
are the bridge itself. To cross without undue delay it is necessary 
for the writer to smooth the path for the reader, and a good writer 
is careful about transition, or careful about leading from one sen- 
tence to the next, and likewise from paragraph to paragraph. he 
habit of children and careless speakers to tack sentences together 
with “and’s” must be overcome. “But” is also overused. 

The most common form of composition is letter-writing. 
Nearly every person has opportunity to write letters, and for this 
reason alone the study of composition should be taught. 

Letter-writing in itself is an art, but the principles which 
govern all composition apply to it. Unity, clearness, and the rules 
or customs of arrangement are the main points to be taught and 
studied. 

In the letter we consider the heading, the salutation, the body 
of the letter, the formal closing, and the envelope direction. Letters 
vary as to kind by the message they are to bring. Friendly letters, 
business letters, invitations, replies to invitations, telegrams, and 
business forms are the different kinds to be taught. 

In short, apply the rule of order to language and, in simple 
form, the principles here outlined, and good composition, oral or 
written, is the result. M. BRAUNSCHWEIGER. — 


Tact versus Talent —in the Classroom. 


Tact has been defined as “that peculiar skill or adroitness in 
doing or saying exactly that which is required by, or is suited to, 
the circumstances.” 

Talent, on the other hand, is defined as “a mental endowment 
of a superior kind.” 
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Talent is power, tact is skill; talent is weight, tact is momen- 
tum. ‘Talent is serious, sober, grave, and respectable. ‘Tact is all 
that, and more too. It is not a sixth sense, but it is the life of all 
the five. It is the open eye, the quick ear, the judging taste, the 
keen smell, and the lively touch. Tact is useful in all places and 
at all times. 

Talent knows what to do, tact knows how to do it. For all 
practical purposes of life, tact carries it against talent ten to one. 
It has a knack of slipping into place with a glibness of movement, 
as a billiard ball slips itself into the pocket. 

Tact seems to know everything without learning. The dif- 
ference between tact and talent is the same as that between prudence 
and wisdom. — . 

Now, if tact is so necessary in every walk of life, this subtle 
quality is most essential to the teaching profession. . 

The essence of pedagogical tact, according to Dr. Rein, con- 
sists in this, “that the teacher should understand to quickly grasp 
the whole situation at all times and under all circumstances, and 
then and there apply a suitable remedy.” 

Sometimes this admits of no delay; at other times prudent 
deliberation and wise counsel are required. Rules cannot be given, 
particular instances require special adjustment. 

Nevertheless, some general suggestions relative to pedagogical 
tact may not be amiss. 

In the first place, pedagogical tact would indicate that our 
intercourse with teachers, whether special or regular class-teachers, 
with whom we come in contact, be polite, cordial, and pleasant; 
and that our relations with our superiors be most respectful. 

As special teachers, prudence dictates that we must foster 
the good will and cooperation of the regular class-teachers, because 
such amicable relations are of inestimable benefit to our cause. 
We need not go out of our way to achieve this by flattery or undue 
attentions, but under no circumstances should we antagonize any. 

We should pass no remarks, though ever so vague, that would 
discredit the regular class-teacher in the eyes of his or her pupils; 
nor should we make comparisons between this or any other class 
or school. 

Socrates was, no doubt, a born teacher. His motto seems to 
be quite applicable to-day: “Know thyself”; and Christ, the greatest 
Teacher of all times, said: “Learn of Me, for I am meck and 
humble of heart.” 


Tact versus Talent —in the Classroom. 75 


Every single school-day we must examine ourselves and see 
where we stand, and how we propose to instruct those under our 
care. We must place ourselves before ourselves and see as others 
see us. 

One often hears this comment from a principal: “O yes, 
Miss N. or Mr. N. is such a lady, such a gentleman. This teacher’s 
influence over the children is wonderful.” Or again: “No, there 
is never any friction between this teacher and the pupils, and her 
bearing is so ladylike and congenial.” 

And what do we find in the classrooms of these favorite 
instructors? The teachér’s deportment is firm, yet condescending ; 
patient, yet energetic; and the work is methodical, well prepared, 
and the syllabus is being followed. The pupils are interested and 
make progress. There is never any question as to the continuance 
or the elimination of the elective. It is a pleasure to visit such 
schools. The teacher possesses the necessary pedagogical tact. 

We all know that the conditions are by no means favorable 
everywhere. We all have experienced the heart-aches and dis- 
couragements that seem to be the inheritance of our humble 
position and yet exalted calling. Brush them away, forget them 
if you can, but remember that these feelings are not confined to 
the modern language-teachers. 

Teaching is a science and an art. Humanity is progressive, 
and so is our work. Are we keeping up with the progress of the 
world? The American boy or girl is not much different from any 
other born in another clime. 


Menschen sind die Menschenkinder 
Aller Zeiten, aller Zonen, 

Ob sie unter Tannengipfeln 

Oder unter Palmen wohnen. 


We must keep up with the latest and most approved methods 
of modern language-teaching. We must come prepared, know 
beforehand what we want to teach that day, that very hour. Make 
your instruction tangible, 1. e., practicable. Go step by step; 
repeat constantly, and be ready to meet any and every emergency, 
and, above all things, use common sense; for this, after all, is the 
quintessence of pedagogical tact. 

From Monatshefte fuer deutsche Sprache und Paedagogik. 


THE coming generation of America will be world-leaders. 
The foundation on which they are to build must be laid in the 
schools. 
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Seven is an exact divisor of any number of which the units 
figure doubled differs from the number represented by the remain- 
ing digit or digits by 0 or by a multiple of 7. 

Thus, in 14: twice 4 are 8; 1 from 8 leaves 7. 

In 21: twice l are 2; 2 from 2 leaves 0. 
In 28: twice 8 are 16; 2 from 16 leaves 14. 
In 35: twice 5 are 10; 3 from 10 Ipaves 7. 
In 42: twice 2 are 4; 4 from 4 leaves 0. 
In 49: twice 9 are‘18; 4 from 18 leaves 14. 
In 168: twice 8 are 16; 16 from 16 leaves 0. 
In 175: twice 5 are 10; 10 from 17 leaves 7. 
In 532: twice 2 are 4; 4 from 53 leaves 49. 

When the number to be treated is so large that the remainder 
found by subtracting the double unit from the rest of the number 
is too large to be judged by inspection, the same test may be applied 
to the remainder as to the original number. This process may be 
repeated until a remainder be found which is small enough to 
be factored by inspection. 

For example, 22,134: twice 4 are 8; subtracted from 2,213 
leaves 2,205; twice 5 are 10; 19 from 220 leaves 210; 210 at once 
appears as a multiple of 7. 


Demonstration. — Multiplying the units figure by 2, placing 
the product in the tens column, and ignoring the units figure: in 
the subtraction, is really multiplying the units figure by 21, which 
is a multiple of 7. The test then becomes merely the ascertaining 
of the difference between the number to be tested and a multiple 
of 7, and as the difference between multiples must be a multiple, 
the number tested is a multiple, if the difference found is a mul- 
tiple of 

The value of the test rests upon the facility with which the 
multiple of 21 is created, inasmuch as to multiply by 2 is a mental 
process much more surely within the mind of a child than divid- 
ing by 7. 

Also, it will be seen that other numbers having multiples of 
two digits, of which the last is 1, may be readily tested as possible 
divisors by similar processes. Such numbers are 13 and 17, having 
multiples 91 and 51, respectively. 
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Divisibility by 13 may be tested in a similar way, multiplying 
the units figure by 9, since 91 is a multiple of 13. 
To test 5421 for 13: 9X 1— 9, 542— 9—533, 
9X%3=27, 53—27=— 26, 
an evident multiple of 13. 
Divisibility by. 17 may be tested by a similar process, multi- 
plying the units figure by 5, since 51 is a multiple of 17. 
To test 1598 for 17: 5x 8— 40, 159 40 119, 
5X9=45, 34, 
an evident multiple of 17.— Journal of Education. 


A Geography Lesson. 


t = 5 q 
= 
2 3 
a3 
\ 


Here are represented in whole or in part sixteen political 
divisions, twenty-two cities, and over twenty rivers and other bodies 
of water. Can you name them? If not, the chances are that your 

.advanced class in geography cannot. A sketch map of this kind 
placed on the board occasionally makes a valuable drill exercise. 
Try it. . Western Teacher. 
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The Study of a State. 


(North 


Illinois. 
Central States.) 


Location. — In the north central part of the United States, 
partly on Lake Michigan. 
Size. — Smaller than New York State. 


SurFAceE. — Illinois is known as the “Prairie State.” 


It has 


large tracts of level land and has fertile soil. 
Rivers. — Illinois is drained by three hundred or more rivers 


and creeks, not counting the small streams. 


The largest rivers 


are the Mississippi, Illinois, Kaskaskia, and Black River. 
Lake. — Lake Michigan is partly in the northeastern part 


of the State. 


CLIMATE. — Severe, with long enough summers to permit corn 
crops to ripen. 
Cirres. — Springfield: Capital of the State. It is a thrifty 


inland city, ranking next to Peoria in size. 


stock, and grain. It manufactures farming tools, machinery, 


flour, and watches. , 
Chicago: It is second to the city of New York in population. 
It is the greatest railroad center in the United States. It is a large 
lake port on Lake Michigan, shipping grains, cattle, meat, farming- 
tools, other machinery, and cars. 
Peoria: Leading city in the United States for distilling liquors. 
It manufactures glucose, meats, strawboard, and other products. 
Iypustries. —1. Agriculture. 2. Mining. 3. Manufacturing. 


4, Cattle-raising 


It ships coal, live 


5. Commerce. 


Industries. Resources. Products. 
(Because of.) 
Agriculture. _ Fertile soil, good 
climate, rainfall.|Corn, oats, hay, wheat, barley. 
Mining. Mineral deposits.|Coal (large quantities), natural gas, and 
petroleum. 
Manufacturing.|Swift streams. |Meat-packing, canning meats, soups, lard, 
Near coal region.| sausage; iron, steel machinery, railway 
cars; electrical machinery; farming- 
implements. 
Whisky, glucose (substitute for sugar), 
clothing, books, paper, furniture. 
Cattle-raising. |Grassy plains. |Cattle, dairy products, meat. 
Commerce Lake and river |Exports: agriculture, manufacturing, min- 
(Interstate). ports. eral. Imports: steel, iron. , 
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Dictation on Homonyms. 


1. The boy won one prize. 

2. Two boys went to town, too. 

3. The knight rode on through the night. 

4. Would a sane man try to seine fish from this lake? 

5. He will alter the altar in the old church. 

6. Would a beech-tree grow here on the beach? 

7%. The principal, declared this to be a basie principle in 
education. 

8. Mr. Wright, the wheelwright, will write to obtain a copy- 
right on a book of ancient rites and ceremonies. 

9. They carried copper and iron ores in a boat propelled 
by oars. 

10. T’ll measure an aisle of the cathedral on the isle. 

11. Several rode on horseback down the road, while others 
rowed boats on the river. 

12. You can weigh the grain at the scales on the way to town. 

13. The court will cite him to appear and testify whether or 
not the site of the building is within sight of the city. 

14. On a long journey in the first year of his reign, the em- 
peror lost his way in the rain and darkness, and let his horse go 
with loose rein. 

15. The carpenter bored a hole through the board. 

16. Congress voted a tariff tax on carpet-tacks. 

1%. The man who just purchased a quire of paper is director 
of the choir. 

18. The serf jumped from the boat of his master, and swam 
to shore through the surf. 

19. Would it tire you to go to the city of Tyre? 

20. We will accept all the manuscripts except this one. 

21. There is no house on their land. 

22. He complimented the boy on being able to estimate the 
angle and its complement. 

23. We cannot hear him here. 

24. The agent of the stationary engine company bought some 
stationery at the bookstore. 
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Die erften dentfden Druder, Gelehrten und Orgelbauer 
Amerifas. 


Nadhfolgende Baragraphen find einem durc) mebrere Mum- 
mern [aufenden Artifel der Germania” entnom- 
men. Unter dem Titel ,Dte gibt derjelbe eine 
Sfiszierung der deutjdamerifanifden Gejdhidte. Wir geben hier 
nur wieder, was unjern Sdulmannern und Organiften pon bejonde- 
rem Yntereffe fein diirfte: 

Chrijtoph Saur, ein ungemein vieljeitiger Mann, fam 1727 
nad Germantown, Ba. Er gab am 30. Wuguit 1734 die erjte deutide 
Zeitung Amerifas in gotifden Burhftaben heraus. Wuper einer Reihe 
anderer Biicher und Schriften drudte Saur die erjte in europaijcer 
Sprache gejdriebene Bibel in Wmerifa. Die erjte Kulturjprade, die 
Amerifa die Bibel gab, war die deutidhe. Viergiqg Sabre jpater er- 
fchien aud) eine Bibel in englijder Sprache. CSaur griindete die 
Academy in Germantown. .. . 

Dem erfolgreicden Verjud) Chrijtoph Saur mit der Seraus- 
gabe einer deutiden Zeitung (1739), nachdem der wenig 
freundlide Benjamin Franflin fieben Sabre vorher mit der Heraus- 
gabe einer jolchen in lateinijden Lettern jehr jchledte Erfahrung 
gemacht hatte, folgten bald andere. . . 

Der gleichnamige Sohn Chrijtoph Saurs verdffentlidte 1764 in 
Wermantown die erjte periodijde Seitidhrift in Amerifa, da3_,,Geijt- 
licke Magazin”. 

Die Sefte der Sehwentfelder (Pennjylvania) beja lange 
einen Schulfonds, aus dem die Kojten der Erziehung der Kinder be- 
jtritten murden, ehe der Staat Penniylvania da8 
einfiibrte. 

Cin Schullehrer, Thomas Schley, der Whnherr des 
Gejehlechts, aus dem der durch die Seefdlacdht bet Santiago de Cuba 
beriihmt gewordene Mdmiral Winfield Scott Schley jtammt, baute 
das erjte Haus der zu Maryland gehirenden Stadt 

Unter den erjten Gelehrten Ameritas auch jener Beit finden 
wit Deutide. Peter Miller iiberfegte auf Erjucen Sefferfons die 
amerifanijdhe Unabbingigfeitserflarung in fieben fremde Spradjen. 
Er jtellte das gropartigite Drudwerf des adhtzehnten Jahrhunderts 
in Wmerifa, den her. David Rittenhaujen aus 
Germantown gewann grofen Ruf Pbhilojoph, Mathematifer, 
Wjtronom und Landvermeffer. Er ftellte u. a. Erfter die an- 
nabhernde Entfernung der Erde von der Sonne fejt. Er wurde u. a. 
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Miingdirettor der Vereinigten Staaten. Chrijtoph Witt von Ger- 
mantown legte den erjter botanijden Garten in AWmerifa an. 
bedentende Gelehrte jener Zeit wirften ferner Wilhelm Cramer, Yo- 
hann Chrijtoph Runge und Helmuth. 

Beriihmte Geijtlidhe und Ergzieher waren 1725 der lutherifde 
Prediger Wilhelm Chrijtoph Berfenmeyer (New Yorf) und 1742 
Heinrich Melchior Miihlenberg (Pennjylvania), der 1748 die erjte 
[utherijde Synode in Amerifa griindete. Der 
Midael Schlatter griindete um diefelbe Beit die erjte deutidhe refor- 
micrte Synode. Philipp Wilhelm Otterbein griindete in Baltimore 
die neue Rirchengemeinjdaft der ,Vereinigten Briider in Chrijto” 
und Safob aus PBennjylvania die ,,€vangelijde Gemein- 
Pajtor Stover erbaute die Urwaldtempel beriifmte 
Bergfirdhe in Lebanon Co., Pa. 

M$ Lehrer jind beriihimt der bereits ermahnte Johann Thomas 
Schley (Srederic, Md.), Weik, Brehm, Stiefel und vor allen ,,der 
fronune Schulmeijter von Sfippacdh”, Chrijtoph Doc, deffen Schulen 
im ganzen Lande einen gropen Ruf Hatten. Diefjer ,,amerifanijde 
Pejtaloz3i“, ein Deutjder aljo, 1770 daS erjte in Mmerifa ver- 
fabte Werf iiber Padagogif erjdheinen. 1755 wurde in einem in 
Bennjylvania herausgegebenen Pamphlet erflart: “The Germans 
have schools and meeting-houses in almost every township through 
the province, and have more churches and other places of worship 
in the city of Philadelphia itself than those of all other persuasions 
added together.” 

Die erjte Kirdhenorgel Amerifas wurde 1703 von dem deutjdhen 
Orgelbauer Heinric) Neering in New Yoré fiir die dortige St. Trinity 
Church gebaut. Um 1737 lebte in Philadelphia der Orgelbauer 
Matthias Zimmermann. Der Lehrer Gottlieb Mittelberger 
importierte 1748 die erjte gropere, in Heilbronn gebaute und nad) 
Amerifa ausgefiihrte Kirdenorge!. Weitere beriihmte deutjdhe Orgel- 


bauer jencr Zeit in Mmerifa waren Harttafel, Rein, Tanneberger 
und Adam Geib. 


Das Clend de3 Landfdhulwejens. 


Unter den zablreiden Griinden fiir die von ju 
mebr iiberhandnehmende Landflucdht unjerer Farmbevslferung nimmt 
die mangelhafte Gelegenheit zur Wneignung einer modernen Wn- 
{priicen geniigenden Schulbildung eine hervorragende Stelle cin. 

Die landliden Bildungsanjtalten jtehen ihrer Lei- 
6 
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jtungSfabigfeit aus begreifliden Urjaden in allen Landern der Welt 
hinter den jtadtijden Schulen giemlich weit 3uriicf, aber cin genaueres 
Studinm der in den Vereinigten Staaten in diejer Veziehung herr- 
{henden Sujtande ergibt das befchamende Rejultat, cs um die 
Unterridtsverhaltnijje auf dem Lande bet uns trauriger bejtellt ijt, 
wabriceinlid) die groke Mehrgahl der Leute gedacht haben diirfte. 
Wohl beqeqnet man hier und da nod) der Landfinder diirtten 
nicht 3u viel lernen, weil fie fich jontt auf dem Lande nicht mehr wohl 
fiiblen und nach der Stadt zieben wiirden, aber dies merfiviirdige 
Wrgument wird doch immer jeltener vorgebracht. Der Grund dafiir, 
day auf dem Lande die Vildungsgelegenbheiten jo viel jparlicher und 
minderwertiger find als in den Stadten, ijt cinfadh der, dajs dic Land- 
gemeinden meijtens nicht jo viel Geld wie die Stadte haben und 
Darum nicht fo viel fiir den Unterricht ausgeben fonnen. — 

Nun befigt der Lehrberuf fowiejo feine bejondere Mngiehungs- 
frajt fiir den Wimerifaner, bejonders nicht der in den Elementar- 
{ehulen, und daber herrjcht ein ftarfer Mtangel an Landlehrern. 
foll jogar Gegenden geben, in denen die Landfinder jabrelang feinen 
Schulunterridt erhalten. Das ijt ein Sujtand, der Bedenfen 
{ter Mrt erregen und dem baldigit abgeholfen werden follte. 

Dap der Schulunterridht auf dem Lande lange nicht jo intenfiv 
betrieben werden fann in der Stadt, liegt freilic) auf der Sand. 
Der weite, bet jchlechtem Wetter oft unpajfierbare Weg Schule, 
die notwendige Mitarbeit der Kinder bei den Feldarbeiten ufw. er- 
flaren da8 zur Geniige. Trokdem ijt cS ein jdreiender ltbelftand, 
wenn beijpielsweije in den vier Staaten New Merico, North und 
South Carolina und Mrfanjas auf dem Lande durchfchnittlig an 
weniger alS hundert Tagen im Sabre Schule gehalten wird, und in 
elorida die Sahl nur jehr wenig mebr betragt. Ein ,,Schuljahr“ 
von bundert Tagen fommt indejjen jchon einer gropartigen Errungen- 
jdhajt gleich, wenn man von den Durdjdhnittsziffern fiir ganze 
Staaten 3um Schulbejuch in eingelnen Be3irfen iibergebt. 

Da gibt gum Beijpiel in dem Bergwerfsjtaate Colorado 
Gegenden, in denen nur an 55 Tagen im Jahre Schule gebhalten 
wird, in California jolche, in denen die fchulpflicdtigen Kinder nur 
fiintzig Tage lang in die Schule gehen. Ym Staate Vllinovis befindet 
fich ein Paradies fiir Kinder mit einem Schuljahr von 44 Tagen, in 
Sowa ein jolches mit einem um nod vier Tage fiirzeren Schuljabr. 
Den Vogel jdhieBen aber gewijje Beszirfe in Florida und Georgia ab, 
in denen die Sdhiiler nur an 30, 25 Tagen im Sabr Sdhul- 
haus betreten. Was mogen dort die Sungen und Madden wohl von 
einem Sabr gum andern fernen, baw. vergefjen! Sn nicht weniger 
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alg 577 landliden Schuldijtriften im Staate Arfanjas betrug die 
Lange de8 Schuljahres im Sdhuljabr 1914/15 bloR dret Monate, in 
fech3ig andern nur givei, in act weiteren einen Monat, und in 
fiinfgehn wurde iiberhaupt feine Schule gehalten. Sn den Stadten 
deSjelben Staates dauert das Schuljahr in der Regel acht bis neun 
Monate. 

Wodurd) haben e3 die Landbewohner verdient, dak jie von den 
ftaatlidhen Behdrden derartig jtiefmiitterlich) behandelt werden? Cie 
zahlen ihre Steuern jo gut wie die Stadter und haben den gleicen 
MAnfprucd auf cine gehdrige geijtige Musbildung ihrer Kinder wie jene. 
Cs bejteht wohl fein Sweifel daran, dak cine durdhagreifende 
befferung der Schulverhaltnijje auf dem platten Lande wejentlic&h dazu 
_ beitragen twiirde, die Landbevdlferung auf der Scholle halten. 
Viele giehen heutgutage in die Stadt, um ihren Kindern cine bejjere 
Erziehung angedeihen fajjen 3u fonnen und ihre WuSfichten fiir das 
fieqreiche Bejtehen de$ fpateren Kampfes ums Dajein giinjtiger zu 
gejtalten. (Wehj (bl. ) 


Selecting a College. 


Statistics show that over six million boys go to work with 
only four to seven years of schooling. The higher institutions of 
learning in the United States have less than 200,000 male students. 
It is evident, however, that there is a larger appreciation to-day 
than ever before of the value of an education. More and more it 
is recognized that time and money spent in education is not an 
expense, but an investment. 

The time is come when in thousands of homes throughout the 
country there is an earnest discussion as to the best college or 
university for the son or daughter to attend. The State universities 
and other great universities endowed with millions of money exert 
a powerful attraction upon the would-be student. They are well 
equipped in every respect, with famous professors and scores of 
notable graduates. 'Thev lay large emphasis upon purely scientific 
knowledge. They possess a prestige which lends a halo to their 
diplomas such as the smaller college cannot attain. 

A good education is an invaluable asset in the life of any young 
man or young woman. But that education is faulty and seriously 
deficient which fails to develop the spiritual and religious nature. 
Parents face a tremendous responsibility in selecting the kind of 
institution to which to send their sons and daughters. They know 
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that nothing is more dangerous to the spiritual growth and develop- 
ment of their boy or girl than infidel teachers and text-books which 
contradict the Bible and inculcate anti-Christian theories and doc- 
trines. It is not enough for Christian parents to know that a great 
institution also has Christian associations of young people with 
prayer-meetings and even obligatory church attendance on the part 
of the students. They will not forget that the general atmosphere 
of an institution in its relation to the Bible and the Church may 
be even more destructive of Christian faith and piety than down- 
right infidel teaching and text-books in the classroom. 

Fortunately, the Lutheran Church and other Christian Ghurch 
bodies are awake to the necessity of providing higher education 
for their young people, and have, in consequence, established and 
maintained colleges and universities, many of which, educationally 
and scientifically, are quite on a par with the large secular institu- 
tions in the land. Their teachers are as learned and able, as broad 
and scientific, as are teachers in atheistic or purely secular institu- 
tions. It is, therefore, not necessary to send a boy or girl to an 
unchristian college or university on the ground that it furnishes 
a better scientific education than does the smaller Christian college. 
On the contrary, in the smaller college the student receives that 
personal and sympathetic interest on the part of his professors 
which it is impossible to give in colleges and universities where 
everything is done in an objective and wholesale manner. It is 
out of the question for the professor to take a personal interest in 
the individual student. What is more, being engaged by the State 
or by a wealthy corporation, he does not feel obliged to take any 
particular interest in the moral and spiritual development of the 
students in his classroom. 

While, therefore, most of our church colleges are comparatively 
small institutions, this fact is no real disadvantage. In a recent 
address, Dr. James I. Vance pointed out the fact that small things 
are sometimes great. He says: — 

“Scotland is a little land of heather-covered hills and deep, 
transparent lakes, and frowning castles, and holy traditions, and 
ancient shrines, whither pilgrimage those who reverence letters and 
religion. But Scotland’s sons have gone into all lands, and little 
Scotland has fought the world’s battle for civil and religious liberty. 
Holland is a little land of dikes and windmills and clean towns, 
but with a people so courageous that they have wrested their domain 
from the invading sea, and with a faith so resolute that it has saved 
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civilization more than once in some great world crisis. Greece is 
a little land sleeping by the summer sea, but how that little land 
has made world epochs, and how it compels us still to worship at 
the shrine of Grecian art and letters! Palestine is a little land 
seamed and parched, and sacked by successive wars, but Palestine 
is immortal as the home of a people whence came the world’s 
Redeemer. Palestine, Greece, Holland, Scotland! How history 
would shrivel were we to take from it what these little lands have 
done! Let us not despise a little college. — The size of a college 
is not the size of its buildings, not the size of its endowment, nor 
the size of the degrees the various members of its faculty may 
have acquired. The size of a college is not the size of its catalogs, 
nor the size of its curricula, nor the size of its athletic achievements, 
nor the size of its advertised units. The size of a college is the 
size of its ideals, the size of the manhood it produces, the size of 
the service it renders society.” 

In the small church college, where all the teachers are earnest 
Christians, the young man or the young woman will be surrounded 
by restraining influences that are not found in State and secular 
institutions. — American Lutheran Survey. 


Riejenwerfe der Weltliteratur. 


Wohl der altejten, fontinuierlicgh gepflegten Literatur fonnen fic 
die bezopften Sohne de$ Reidhes der Mitte riihmen. Bis stveite 
Yahrtaufend v. Chr. reiden die erjten guriic, und jeitdem 
hat der Schreibpinjel nidt mehr geruht. MNaturgemap ftellte fid 
allgemad da8 Bediirfni$ ein, durd) Engyflopadien ein wenig Tiber- 
ficht in diefen dreitaujendjabrigen literarijden Urwald 3u bringen, 
und was der fdligaugige Genius bei diefen Bemiihungen 3ujtande 
gebracht hat, ijt wohl, wenigitenS hinfichtlich deS Umfanges, geeignet, 
unjer Erftaunen 3u erweden. Was wiirde unjere verwshnte Zeit 3u 
einer Engyflopadie von 348 Banden und 300 Supplementbanden 
fagen, wie fie in China um 1300 erfdien? Und doch nimmt 
DiejeS Werf nur wie ein fleines Handbuch aus neben einem im Wn- 
fang de8 fiinffehnten Sahrhunderts entitandenen Gammeliverfe, 
einen Ertraft der 300,000 Biicher und doppelt fo viel Sandfdriften 
gablenden faijerliden Bibliothef bot. 2140 Gelehrte legten das 
Refultat fiintjahriger, unermiidlider Wrbeit in 11,000 3olldicfen 
Banden nieder. 
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Bei diejent Umfange verbot die Druclequng von jelbjt. 
Nur zwei Mbfchriften wurden angefertigt, die aber bei einer Feuers- 
brunjt mit dem Original dem gefrapigen Element Opfer fielen. 
Nach anderthalb Rabrhunderten der Rube gab endlich wieder Kaijer 
RKanghi (1661 bis 1723) AnjtoR 3u neuem Sechaffen. MNebjt einer 
AdAObandigen CEngyflopadie liek er das Sje-fu-Tfiuen-jdhu heraus- 
geben, das die Hauptwerfe der chinefijden Literatur von 1100 v. Chr. 
bi$ 1700 n. Chr. umfafte. 5020 Bande enthielten 10,204 Werfe in 
171,242 Biichern. 

Gin volljtandiges Eremplar Ddicjes feltenen, mit beweglichen 
Holgtypen gedrucdten Werfes hat das Britijde Mujeum fiir 1500- 
erworben. Doch jchon Kaijer Kien-lung (1735 bis 1795) emp- 
fand da8 Bediirfnis, eine volljtandige Sammlung alter und neuer 
Viidher (Ku-fin Tho-jdhu Tit-jhing) erjdeinen 3u lajfen. Der Driref 
erfolgte mit Rupferplatten. aber cine fleine Wujlage des 6409 
Bande jtarfen Werfes abgezogen war, brach eine jinangielle RKrijis 
aus, und die Drucplatten wurden in Sapefen [1 Sapef = '/n Cent] 
umgepragt. Cin im legten Sahrhundert erfchienencr joll 
in einem Cremplar im Mujeum fiir Volferfunde 3u Berlin vor- 
handen jein. 

Sait drmlid) nehmen neben diejen Riejenwerfen die hei- 
ligen Biicher de3 Lamaismus in Tibet aus. WLS endgiiltiqes Rejul- 
tat einer fajt taujendjabrigen Geijtesarbeit gingen im Sabre 1740 
aus der Dructeret des Klofter$ Narthang die beiden Werke Kandjchur 
und Tandjdhur hervor. Das erjte, das jogenannte fanonijdhe Buch, 
umfapt blok 100 Bande, wahrend das gweite dod) auf 225 Bande 
bringt. 314 Dugend Lajttiere bendtigte man gum Transport des 
cinen Eremplars, da8 die India Office 3u London befitt, und die 
Magazine oben erwahnten Klojters, die die Halbe Million der 
3um Drucf benubten HSolgzplatten enthalten, bilden ein fleines Dorf 
fiir jich.- Breilic) ob der Geijt Werfe3 jeinem Umfange ent- 
jpricht, dDariiber find die Gelehrten noch nidt cinig.  (Webhflb!.) 


Woher ftammt da8 Ravier? 


Wenn man die Kaviere, die 3u Zeiten Bachs als die vollfommen- 
jten ibrer Mrt galten, mit den Pianos der Gegenwart vergleicdt, jo 
{heint uns daS Ynjtrument de8 achtzehnten Sahrhundert3 wie eine 
Urform, die eigentlic) faum noch primitiver 3u denfen ijt. Dennocd 
ijt eS flar, dak das Klavier aud) damals bereits cine langfrijtige Ent- 
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wictlung vor fic) gebabt haben mupte. Dr. Peyne von der Univerjitat 
Mandhejter hat die erjten Urjpriinge des Pianos bis auf die Seiten 
der alten Sunder und Yiqupter Der Pialter der Hebraer 
und die Lyra der Yqupter jollen bereits als BVorlaujer des Klaviers 
betrachtet werden. Es lapt aber auch allgemeiner jagen, alle 
ahulicen Snitrumente, aljo Sarfen, Lauten, Pleftra, und wie die 
Saiteninjtrumente gum Schlagen und Supjen jonjt nod) qenannt wor- 
den find, 3u einer Familie gebdren, aus der das Klavier fich ent- 
wicelt hat. 

Die Saiteninjtrumente, die tn Wltertum viel gebraucht wurden, 
waren die Harfe und die Lyra, und gwar lapt jich nadweijen, dah 
die Mufifer im alten Theben jdon auf einer Harfe jpielten, wie jie 
fajt unverandert nod) am Wusgang des Wtertums gebraucht wurde. 
Verfchieden war an diejen alten Snjtrumenten die Sahl der Saiten. 
Wie diefe gejpannt und wie Sujtrument iiberhaupt gejpielt wurde, 
lapt fic) nicht mehr jagen, weil nad) der fajt cinitimmmigen Meinung 
der bedeutenditen Sachverjtindigen die alten Yguypter und Grieden 
pon einer barmonijdhen Tonfolge nod nichts gewupt haben. Wis 
die Erfindungen, die auf Slavier Hhingefiihrt haben, bezeicynet 
Dr. Beyne das Monodord, den Pjalter und das Hackhrett. Das 
Monodord joll vom alten Pythagoras erfunden worden jein. Es 
bejtand aus ciner eingigen Saite, die fich swifden Stegen iiber 
einen Rejonan3fajten jdwang und nur einen Ton abgab wie eine 
Stinmgabel. Aus dem Monochord entwicdelte fic) das Klavicord. 
Der Pjalter de$ Wltertums dagegen dem fogenannten Harpiji- 
chord oder Spinett die Entitehung gegeben 3u haben. 

bejondere Abart deS Spinetts, die als Birginal 
wird, war im jechzehnten Sabrhundert in England in der Mode und 
wurde bejonders von Konig Heinrich VI. begiinjtigt. Der Unterjcied 
awijden dem BVirginal und cinem Spinett bejtand lediglich darin, dap 
jenes rechtectig, diejes dreiecfig war. Das Harpficord wies dann cine 
erheblide Vergrokerung und Verbefferung auf und 3ecichnete jon in 
der Gejtalt daS Klavier jpaterer Seiten vor. diejen Fortidhritt 
wurde die Klaviermujif der altflajjijdhen Beit iiberhaupt erjt denfbar. 
Der unmittelbare Vorlaufer de8 Pianos war dann de8 Tajtenhac- 
brett, das im Sabre 1709 von Chrijtofori in Padua erfunden wurde. 

) 


Die Nation, welde die Schulen hat, hat die Bufunft, jagte einjt 
Vismare im Reich3tag. Wir jagen: Die Mirdhe, welde die 
Gemeindejdulen hat, hat die Zufunft. 


| 


Konferen3 beridt. 


Konferengberidt. 


8. und 9. November v. J. tagte die legktjahrige Staats- 
fonfereng der Lehrer von Wisconjin im freundliden Stadtden Water- 
town. Obwobhl eine betracdtlide Sahl der Glieder nicht erfchienen 
war, jo Hatten jich dod) 168 Lehrer und Lehrerinnen eingejtellt. Mud 
war eine Anzahl Gajte erfchienen, unter andern Herr Prajes Berge- 
mann. Gelinde Witterung herrjdte mit CSonnenjdein. 

Xn Arbeiten wurden fieben praftijde und eine theoretijdhe ge- 
liefert. Gin Referent fiir eine theoretijde Arbeit fonnte nicht an- 
wejend fein, und eine andere Arbeit mubte wegen Zeitmangels auf 
naidjtes Jahr verlegt werden. 

Die Stimmung und das Cinvernehmen in der Konferen3 war 
fo harmonijd, dak jeder mit Freuden heimfehren fonnte. 

Sn furzen Umrijjen lajje ich die verjdiedenen Arbeiten und Er- 
eignifje erjcheinen. 

1. Mehrer Serrahn referierte iiber das Thema: “Standard for 
Judging a Recitation.” Er geigte, dak in neuer Zeit neben der vor- 
tragenden und fatechetijden Lehriveije eine neue Bahn gu breden 
fudt. Bei den erftgenannten Methoden tut der Lehrer die HSaupt- 
arbeit: er bietet den Stoff dar oder beforgt den Hauptteil der Denk- 
arbeit. Man founte dieje neue Form die der_,freien Disfujfion” 
nennen. 

Die Padagogen Deutidlands, die Yahren jdon mit 
diefer Lehrform befaRt haben, wiirden fie etwa fo definieren: ,,Unter 
der Lehrform der freien Disfuffion verftehen wir eine Form, bei der 
formale Swede de$ Unterridts und materiale Mufgaben desjelben 
geldjt werden, indem eine Schulflaffe al$ eine geijtige Gemeinjchaft 
unter Reitung de$ Lehrers ein Problem disfutiert.” Bn welder 
Weife diefe Lehrform praftijd verwerten ijt, werden der Ron- 
fereng in Wusfidht gejtellte Wrbeiten zeigen. 

2. Rehrer Sarmening behandelte die biblijdhe Gefchichte iiber 
SEju Eingug in Serujalem. Die Kaffe war eine gemijdte. Nach 
gefhehener Rritif wurde die Arbeit mit angenommen. 

3. Srl. Grams hatte mit Fleinen Rindern “A Lesson in 
Phonics”. Dieje hierzulande neue Methode lehnt eng an die 
alte betwahrte deutide Lautiermethode an. Much diefe Wrbeit wurde 
mit Danf angenommen. 

4. vierter trat Lehrer Martin vor. Er trug melt- 
bewegende Ereigni8, ,Luther auf dem ReichStage Worms”, frei 
bor und behandelte eS Fatedjetifd) mit einer Oberflafje. Nach furger 
Rriti€ wurde aud) dieje Arbeit mit angenommen. 


| | 
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5. Serr Prof. Wefermann hat in verjflofjenen Sabhren im 
Unterricht widtige Rapitel aus der Seelenlehre gum Gegenjtand 
feiner [ehrreidjen Vortrage gemadt. Jn diejem Sabre zeigte er, 
Luther der Begriinder der eigentlicen Volfsjdhule ijt. Der Vortrag 
war rect feffelnd, wie aud) nicht anders erwarten mar. 

6. Lehrer Sdhaars fatechijierte in englijdher Sprache iiber das 
Wejen der heiligen Taufe. Die Disfujjion war interejjant und 
lehrreid. 

7. ehrer Sautner fiihrte den Kindern die Entdecungen des 
Soliet und Marquette vor. 

8. Rehrer hielt eine Leftion mit Kindern iiber die Pa- 
cific States. 

9. Den Schluk der praftijden Wrbeiten madte Lehrer Gawrijdh 
mit einer “First Lesson in Percentage”. uch) diefe legten vier 
Arbeiten wurden nad eingehender Kritif mit Danf angenonmnen. 

10. Sum erjten Male hatte die Konfereng die Freude, einen 
Vortrag Herrn Dir. J. Sdhallers zu horen. Sein Thema war das 
hodwidtige aus der Seelenlehre: ,,Charafterbildung.” 3eigte 
guerjt daS Wejen de$ Charafter$ (Denfen, Fiihlen und Wollen), jo- 
dann was Charafterbildung ijt, und wie fie fein foll, um redte Cha- 
raftere fiir diejes Leben und daS himmilifche Leben 3u bilden. 

Su bemerfen ijt hier, dak die neuere Wnficht Hhieriiber dahin ge- 
ridjtet ijt, den Willen al$ etwas ,,Mbgeleitetes” Hingzujtellen, als 
etivas nicht Primitives, dem Menjden nicht Angebornes. Dieje Wn- 
ficht fonnen wir nidt teilen, denn die Heilige Schrift ijt uns ein 
ficheres SZeugnis dafiir, daB der Mtenjd) von Geburt einen Willen 
hat, freilicy nad) dem Siindenfall einen verfehrten und gefnedjteten, 
und dak da$ Endziel aller Erziehung jein mup, dak der Menjch lernt, 
feinen bdfen Willen dem Heiligen Willen Gottes 3u unterwerfen und 
fic) der Gnade Gotte$ allein 3u ergeben. 

Lange Seit widmete die KRonferenz dem neu erjdienenen Rate- 
Hhismus. Herr Dir. Schaller erflarte den methodijden Gang, der 
bei der Wnlage makgebend gewejen ijt. 

Wie gebrauchlich, fo wurde auch in diefem Sabre eine Schul- 
predigt gebalten. Serr Dir. Schaller hatte diejer Predigt den erjten 
Pjalm zugrunde gelegt. Der Chor der Ort8gemeinde jang zwei 
Chorftiice. 

den legten Mhend war die Konferenz von der Gemeinde 3u 
einer Feier in der Schulhalle eingeladen. E8 galt, da8 filberne 
jubilaum ihre3 Lehrer, G. Groth, 3u feiern. Anfpradjen wurden 
pon Serrn Pajtor Kingmann und drei Kollegen gehalten. Die Ge- 
meinde iiberreicjte durd) einen Vertreter eine Geldjpende und die 
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Lofalfonfereng cine goldene Uhr. 


Vermifehtes. 


RKindergejang und gemifdte Chsre 


wedhjelten ab. ES war eine jdhine und cindrucsvolle Feier. 
Nachdem neue Arbeiten verteilt und Danfbejdliiffe der Ge- 
meinde, den Profefforen fiir die Vortrage und den Ortslehrern fiir 
ihre Miihe votiert worden waren, vertagte fic die Nonfereng mit 
Gejang und Gebet, um, wills Gott, im formmenden Yahre im jdinen 


Deonomorwoc 3u tagen. 


Herr Pajtor J. Meyer und die Profefjoren WM. Pieper und 
Xeermann werden Vortrage fiefern. 


Eqgebredt, Borjiger. 


Vermijdtes. 


Gedanfen cines Lehrers auf der Konferens in Utica, 


Shulmeifter nennt ihe mid. 
id's nur! 

Kounte ic) meiftern deS Werdens Spur 

Geifte des Kindes, ficher fithren 

Xn Seel’ und Gemiit hinan, hinan 

An jidrer Hand auf ficrer Bahn 

2u dem Griferen aus der Kleinheit, 

Bu dent Hdheren aus dev Gemeinheit, 

Aus dem Dunkel zu der Klarheit, 

Aus dem Yrrtum ju der Wahrheit, | 

Dann wwiirde mit Recht mir der Titel 
gebiihren, 

Dann wird’ in dev Schule ein Meifter 
icy jein. 

Wein 

Der Ehrenname ift fewer zu ervingen, 

Gr fteht als cin Biel, das wird felten 
erreidt. 

Nur unvollfommen will alles gelingen, 

unentwirrbar ift, was jo 
leicht; 

Denn fo mannigfaltig de3 Geiftes 
Weben, 

So vielgeftaltig der Seele Leben, 


Handels Ende. 


So mannigfaltig find die Wege 

Und viclgeftaltig find die Stege, 

Die wandeln muh, wer Hinein will 

Ju Kindes Welt und davauf bauen 

Sein Proben, fein Suchen und, will’s 
Gott, fein Finden. 

Schwer zu ergriinden 

Sft dev Wnfang, 

Der Fortgang 

Jit Wrbeit und, ijt getan, 

So fein, man finnte verzweifetn 
Daran. 

Und doch! Jft’s Erbe, ift’s Wahl? 
nicht. 

Doch wei} id) Dies: er mich nicht! 

Das Vilden und Formen dev Geijter 
und Seelen 

Jit das Hoichfte, was cin Mann fann 
wahlen, 

Ju dem liegt die Bufunft des Men- 
Der Welt, 

Drum fagt’ ich’s, drum halt’ ich’s, 
wie’s auch fet beftellt. 


der beriihmte Tondidter Georg Friedrich 


Handel im Wpril 1759 auf dem Sterbebette fag und jein Ende nabhen 
tiihlte, lies er fich bon feinem treuen Diener Sohn den 91. Pjalm 


porlejen. 
war jdon! 


Nad Veendigung der BVorlefung Handel: Das 
D das ijt Speije, die da fattigt und erquicdt! 


Ries mir 


noc) mehr; mir da8 15. Rapitel im erjten Brief Bauli an die 
Rorinther!“ fas von neuem. Mehrmals unterbrac ibn der 
Krante: /Salt ein, jag’ da8 nod) einmal!” Nach einer Weile liek 
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er jich aus dent Gejangbuc) jeiner jeligen Yhutter deren Lieblings- 
fied vorlejen: $c bin gewif in meinem Glauben, Der mich in 
Chrijtum einverleibt. Wer fann mir diejes Kleinod rauben, Das 
mir fein Blut und Tod verjdhreibt? Sein teures Wort befrajftigt 
dies, Drum jagt mein Glaub’: bin gewik!“ Des Rranfen Lippen 
fliijterten wabrend des Borlejens leije, er fprac) die Worte mit, jo 
viele er deren ausiwendig wupte, dann jagte er: ,,O, es ijt doch cine 
jhine Sache, wenn jemand jeines Glaubens jo gewif fein fain! 
Wie herrlic) ijt die evangelijdhe Kirche mit ihrer PBredigt von der 
freien Gnade Gottes in Chrijto, als der Hoffnung des Siinders! 
Miipten wir uns auf unjere Werke verlajjen, du Lieber Gott, was 
jollte aus uns werden! Was wir Gutes an uns haben, ijt das uidht 
alleS eine freie Gabe von Gott? Was man aber gejchenft befommt, 
darauf fann man dod) nicht podjen, ware cs cin Verdienjt. Und 
haben wir denn alles getan, was wir tun fonnten und follten? Web, 
daB Gott erbarm’, wie vieles flagt wider uns! Wenn das Wort von 
der Gnade nichts ijt, dann ade Hoffming! WLS ich nod) jung war, 
da hat man mid in Stalien fatholijd machen wollen. OErr, mein 
Gott, ic) danfe dir, du mir beigeftanden hajt, dak ich nicht in 
das Nek gegangen bin; denn dann lage ich jet ohne Trojt. Wabhr- 
lid, D. Martin Luther hat das rechte Evangelium herausgefunden, 
dak dem Glauben an SEjum Chriftum die Seligfeit aus Gnaden ge- 
jchenft wird. Wn dieje Gnade hange ic) mic) mit beiden Sanden. 
Mein gu dir, HErr Chrift, Mein’ Hoffnung jteht auf 
— HandelS dfter$ ausgejprodener Wunjdh, am Todestage jeines 
Heilands gu fterben, wurbe ihm gewahrt. RKarfreitag enticliet 
er mit den leije gefliijterten Worten: ,HSErr SEju, nimm meinen 
Geijt auf! Wed, lak mich mit dir jterben und auferjtehen!“ Seine 
Grabjtatte in der Wejtminjterabter 3u London bezeichnet ein jinniges 
Denfmal. Bn ebensgripe fteht er da vor einer Orgel, in der Sand 
ein Notenblatt, auf welchem deutlid) die Worte zu flejen find: Sch 
mein Erlojer [ebet.“ ll.) 
More Men Teachers Wanted.— The Chicago Tribune of 
November 16, 1917, published the following: “Why boys go wrong 
was explained in another way yesterday. The sweet, lovable, tender 
schoolteacher is responsible. “The bad boy,’ said Ernest E. Cole, 
assistant superintendent of schools, in addressing the National 
League of Compulsory Education Officials at the Hotel Sherman, 
‘is the victim of female psychology. The boy turns to delinquency 
to get away from the repressing influence of the woman teacher. 
We ought to have more men teachers. Women have practically 
_ taken over the elementary schools, and they are in a large excess 
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in the high schools. The result is a loss of virility and manliness 
to the boy. He should think he-thoughts, and do he-things in 
a he-way. Adolescent boys particularly should be in charge of 
men teachers, and adolescent girls should be in charge of women 
teachers.’ Mr. Cole made an appeal for men teachers of the type 
of men who become lawyers and doctors. He mentioned the ‘hybrid 
type of man’ as being well represented in the educational world.” 

The Minimum School Terms in the Various States.— Forty- 
four States have established by law a minimum term of from 60 
to 180 days term of school for each organized district, according 
to a bulletin issued by the Department of the Interior through its 
Bureau of Education. J. C. Muerman, who compiled the bulletin, 
points out that four States, Louisiana, Alabama, Rhode Island, and 
Georgia, have no minimum requirement laws, but that one of these, 
Rhode Island, has for over ten years maintained the longest average 
term in the United States. While the minimum number of days 
required is almost invariably much less than the actual average 
number of days in the school term for the State, a majority of 
the States still report many schools unable to meet even the low 
minimum requirements. Within the past three years twelve States 
— Arizona, Colorado, Idaho, Kansas, Maine, Nebraska, Nevada, 
New York, North Carolina, North Dakota, Vermont, and Wyoming 
—have added from 10 to 60 days to the legal requirement of 
a minimum school term. 

Furdt und Liebe in der Schule. Die Furdht ijt nur die eine 
Rraft bet der Erziehung, die aber, wenn fie allein 3ur Anwendung 
fommt, vielleicht hin und twieder bon der Giinde 3uriicfhalt, aber 
dod) gewdhnlich zur Lift und zur Heimlichfeit fiihrt. Sie brit die 
natiirlide Unbefangenheit und Frobhlidfeit de3 Rindes. Serrjdt 
nun in der Schule auch iibertwiegend die Furdt, und ijt der Lehrer 
der Mann de$ Sehrecfen8, fo mag er vielleicht eine auerlide Ord- 
nung in der Schuljtube herjtellen, aber ein nadhbaltiger Segen geht 
pon ihm nicht aus. Wie fic) die Blumen der Sonne 3urvenden, fo 
fchliest fic) da8 Herz auch nur da auf, wo von der Liebe beriihrt 
wird. Das Kind hat ein febr feineS Gefiihl dafiir, ob der Lehrer 
ihm mit herglidem Wohlwollen oder mit falter Strenge entgegen- 
fommt, ob er fein Amt al8 eine Lajt tragt und nur aus Pflidt 
die Stunden halt, oder ob e8 ihm ein heiliger Ernijt ijt, die Jugend 
innerlich 3u erwwarmen und fiir da8 Reid) Gottes gewinnen. Die 
groke Gelehrjamfeit de3 Schulmeijter$ tut e3 nicht, fondern 
Herz, in der Liebe fteht. (Aus ,,Erinnerungen”.) 


Literarifdes. — Cinfiihrung. 


Literarijdes. 


Der HErr ijt mein Hirte. Gebetbiichlein fiir Kinder. Herausgegeben 
bon Yohannes Blanfe. Concordia Publishing House, 
St. Louis, Mo. rei3: 15 Ct3.; in Partien billiger. 

Dies ijt eine foftlide Sammlung von fleinen Kindergebetlein: 
genz, AUbend- und Tifdhgebete, Gebete gum Anfang und Sdjluk der Schule, 
fiir Fefte und Geburt3tage und in Rranfheit. Hie und da Hort man die 
Frage, ob mit Recht oder mit Unredt, dak die Kinder in unfern Schulen 
nicht geniigend Gebete lernten. Hier bietet fich nun jedem Lehrer eine 
Gelegenheit, nur ein reichhaltiges Gebetbiicdhlein fiir Kinder gu 
feblen, fondern auch eine Auswahl fiir die Schule gu trejfen. Unfere Kind- 
lein follten nicht die Lehre vom Gebet griindlic) lernen, fondern 
auch einen von Gebeten ancignen. Das Format de3 Viichleins ijt 
4% €3 enthalt 48 Seiten und ijt reich illujtriert. W. C. K. 
Regifterband zur Gv.-Luth. Dogmatif von D. theol. Adolf Hinecde, 

weiland Direftor und Profefjor am Seminar der WAllgem. 
Luth. Synode von Wisconfin, Minnefota, Michigan u. a. St. 
gu Wauwatofa, Wis. Zum Druc bearbeitet von feinen Soh- 
nen Walter und Otto Hinece. Northwestern Pub- 
lishing House, Milwaukee, Wis. rei3: 75 Cts. 

ijt dies ein jehr audsfiihrlidjes, in vier Teile cingeteiltes Regijter, 
namlich: Sachregijter, Namenregifter, Schriftregijter und ein Regijter der 
gum Bitieren benusten Werke, und auf eine fehr Dogmatif 
C.K. 
WASHINGTON THE CHRISTIAN. By William Dallmann. 

Dedicated to the Men in the Army and Navy. North- 
western Publishing House, Milwaukee, Wis. Price, 5 cts. 

An interesting and are little story for our boys under the flag. 

W. C. K. 
CHURCH, STATE, AND THE DRINK TRAFFIC. By Cronen- 
wett. Lutheran Book Concern, Columbus, O. Single copies, 
20 ets.; dozen, $1.80; hundred, $13.50. 

This booklet clearly shows the dreadful demoralization brought about. 
by the liquor-traffic in all countries and in the foreign mission-fields from 
the view-point of “Scripture” and “good citizenship.” W. C. K. 
LUTHER PICTURE in sepia print, with either German or English 

markings. By Kroening. Lutheran Book Concern, Colum- 
bus, O. Price, 35 cts., postpaid. 


Luther is seen in the act of ascending the stairway to his pulpit. 
W..C. K. 


Ginfihrung. 


Lehrer EC. H. Mungel, bisher an der gemifdten Schule gu Rey= 
nold$, Ynd., tatig, wurde am Epiphaniasfeft als Lehrer de3 dritten und 
vierten Yahrgangs der St. Yohannesfdhule gu La Porte, And., durch den 
Untergeichneten eingefiihrt. Cidftadt. 
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Ultes und Neues. 


Altes und 


Suland. 


Das ,, Gemeindeblatt” der Wisconfiniynode berichtet in der Yummer 
bom 1. Dezember vb. itber dret Schulweihen. Die Salemsgemeinde in 
Scio, Mich., tweihte ihr neues Schulhaus am 13. Sonntag nach Trinitatis 
ein und die St, Paulsgemeinde gu Oconomowoc, Wis., jotwie die St. Yo- 
Hannesgemeinde zu Wayne, Mich., beide am 20. Gonntag nach Trinitatis. 

M. 

In Hawthorne, N.Y., ijt fiirglich das Gebaude, das lange Yabhre die 
Heimat unferer jet in Bronrville befindlicen Concordia war, ganglich ein 
Raub der Flammen geworden. C3 war von Katholifen gqefauft worden. 

M. 

Der “Lutheran Standard’, der von der Obiofynode herausgegeben 
wird und eins der Wechfelblatter de3 ,,Schulblatts” ijt, brachte ausqangs 
DeS vorigen feinen 75. Fahrgang gu Ende. M. 2. 

Amn 7%. Dezember 1917 ftarh in Martinsburg, W. Va., Dr. W. Ger- 
hard, nachdem er etliche Monate vorher feinen hundertiten Geburtstag ge- 
feiert hatte. Der Verjtorbene hat viele Fahre lang als Lutherijcher Pajtor 
und Profeffor getvirft. Bemerfensiwert ijt, dak wahrend feines Lebens die 
Ddritte und vierte Sahrhundertfeier der Reformation begangen wurden. 


Brequens der theologifden Seminare. Die theologifden Seminare der 
Protejtanten und Katholifen wie auch die Rabbinerjchulen Leiden 
unter Dem grofen Wbgang von Studierenden infolge des Krieges. 3500 
Kandidaten find jahrlich ndtig, um die durch Todesfalle entitehenden Vafan- 
gen auszufiillen oder neue Felder gu bejeben. Die Zahl der Kandidaten, die 
im Friihjahr 1917 graduierten, ijt die niedrigfte feit awolf Vabhren getwejen, 
und die Bahl der Neuanmeldungen betrug nur etwa die Halfte jonjtiger 
Sabre. Die Zwangsaushebung verringert diefe Bahl noch tveiter; denn 
trogdem Studierende der Theologie vom Militardienjt befreit find, wollen 
Doch viele von Ddiefer Vergiinftigung feinen Gebrauch machen. 

(Rirehl. Beitichr.) 

Die Katholifen in unferm Lande haben nach ihrem Yahrbuch (Catholic 
Directory published by P. J. Kennedy & Sons, New York) 6201 Stubdenten 
in 85 Gentinaren, die fich auf das Priejteramt vorbereiten, 210 hHodbhere 
Sehulen (Colleges) fiir Knaben, 685 Wfademien fiir Madden und 5588 
Parochialfhulen mit 1,497,949 Schulfindern. Mit Cinfehlu der Natho- 
lifen aif den betragt die Bahl der unter der Flagge der 
Vereinigten Staaten lebenden Katholifen 24,922,062. M. L. 

Der Widerftand gegen da3 in New eingefiihrte Gary-Sdhulfyftem. 
Dah allerlei Demonjtrationen dagegen ins Werk gejest tverden, iiberrafcht 
Die Behirden, da fie den Grund nicht gu erflaren vermbgen. Das 
Syjtem ijt nach der neuen Yndujtriejtadt Gary, Ynd., einer Schipfung der 
U. S. Steel Co., benannt. Die Grundidee ijt, die Kinder den gangen Tag 
in Der Schule gu alten. Cntitanden ijt jie aus der Tatfade, dap die Be- 
twohner von Gary mit iwenigen Wusnahmen in den dortigen Fabrifen be- 
fchaftigt find, und man twill fie auf diefe Weife von der Sorge befreien, dak 
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Die Minder vor Schaden beivahrt bleiben, wenn fie nicht in der Schule jind. 
Wenn die Kinder urit ihren Schularbeiten fertig find, werden allerlet Spiele, 
nuit denen ein ergieherijcher verfuiipft ijt, veranftaltet. Yueh jind 
finangielle Griinde dabei makgebend, indent unter dent Syjtemt .an 
fraften gejpart werden fann. Das fieht jehr beftechend aus, iiSerjieht aber 
Das Clement. Kinder wollen nicht den gangen Tag an das 
Schulhaus gefefielt fein. Der jedem Menjfehen angeborne Freibheitsiinn, 
Der jich fehon in der Wiege offenbart, jtrebt nach felbjtandigem Handeln. 
Die Kinder wollen fpielen, wie e3 ihnen gefallt, und nicht, wie es ifnen 
vorgejchrieben wird. Sie wollen ihrer Bhantajie wenigitens geitiveije freien 
Lauf geftatten und nicht immer in der padagogijchen Zwangsjace gefefielt 
fein. Die Eltern, die jich an den Demonjtrationen beteiligten, jtimumen mit 
ihren Nindern iiberein, weil fie ebenfalls cin Freiheitsempfinden bejiken, 
und auferdent ivollen jie jich DaS Verfiiqungsrecht iiber ihre Kinder nach der 
Sechulzeit nicht nehHmen lajjen. Die Demonjtrativnen in New find ein 
beachtenSiwertes Wngeichen, die heutige in der Drejjw Zu 
tweit geht. (Monatshefte fF. Sprache wu. Padaqogif.) 

Friends Close School. — For the first time in more than two hundred 
years the Friends’ school in Darby, Pa., did not open last fall. Darby was 
settled by a little colony of Friends (Quakers) in 1680, who a few years 
later established the school. For many years it was the only school in the 
country for miles around, and children from far and wide flocked to its 
classrooms. The school boasted competent teachers, good educational stand- 
ards, and offered everything from the a-b-e classes to the finishing-course 
for young women. The first falling-off in attendance occurred in 1840, with 
the advent of the public schools in Darby. Gradually the establishment of 
private schools tended to deplete the upper classes, until finally the Darby 
Friends’ school devoted itself to the primary and grammar grades. In 
1916 the attendance was very small, and last year the enrolment was not 
suflicient to make reopening practicable.— The Quakers, or Society of 
Friends, received a deal of attention last year owing to the stand they take 
toward warfare. They abhor the shedding of blood and their tenets for- 
bid participafion in war; thus their young men were excused from service 
in the ranks of the country’s soldiery as “conscientious objectors.” In the 
closing of their school at Darby the Society of Friends suffered a great 
loss, how great only the future can demonstrate. We Lutherans ought 
to be able in a measure to estimate what part in the two hundred years’ 
history of this sect their schooling of the young must have played. Ought 
not the closing of this institution make us thoughtful for our own future 
growth and turn our attention to our own schools, that they may not suffer 
a like fate? — Northwestern Lutheran. 


dem Deutidjen vorgezogen. Der Leiter de3 fremdfprachigen 
Unterrichts an der Central High School in Philadelphia, Prof. Benjamin 
W. Mitchell, hat der Wnjicht Musdruc gegeben, dah von den neucintretenden 
Schiilern — in Philadelphia wird nur in den Hochfchulen fremdfprachiger 
Unterricht erteilt — etiva 20 Progent weniger den Unterricht im Deutfchen 
mufnehmen friiber. Wher e3 mache fich fein auffallender Wechjel in 
begug auf die Sprachenjituation in den Hochfchulen geltend. Bm allgemeinen 
find den Wngaben Prof. gufolge die Ynderungen faum nennens- 
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twerter Yn den Vereinigten Staaten lajfe jid) jedoch die Vevorgugung 
Des Frangojijden dem gegenitber nicht verfennen. Nur im 
licen Stadtteile ijt das Nadjlafjen in der Schiilergahl der deutfdhen Kajjen 
Der dortigen Hochfdhule cin mehr marfanter. Das wird auf die ftarfe 
italienijde Bevodlferung dajelbjt guriidgcfiihrt.  talienijde Hochfchul- 
goglinge haben erflart, ware cine Beleidigung fiir ihr Heimatland, 
wollte man von ifnen verlangen, jie Deutjd) jtudierten.  (Wehfll.) 
The Bureau of Education has stated that Dr. Glen Levin Swiggett, 
formerly of the University of Tennessee and more recently Assistant 
Secretary-General of the second Pan-American Scientific Congress, has been 
appointed specialist in commercial education in the Bureau of Education, 
Department of the Interior. In this new work the Bureau proposes to 
investigate local, State, and National educational opportunities for business 
training, to recommend courses of study, and to cooperate through advice 
and counsel in the establishment of the proper relations between oppor- 
tunity for training and the needs of business. W. C. K. 


Die neue, von Erafident Carranza entworfene Verfafiung Mexifos ver- 
bietet Dad Beftehen von wie itberhaupt den Vefik irgendiwelden 
Kirheneigentums. M. 2. 


Ausland, 


Ginheitlider Katedhismus fiir die fatholifde Welt. Der Papjt hat 
Die Borarbeiten fiir die Schaffung eines einheitlichen des in allen 
Didgefen der fatholijchen Welt cingufiihrenden Matechisnus angeordnet. 
Die Vifdhofe find eingeladen worden, von jedem ihrer Didgefe 
drei Gremplare nach dem Vatifan gu fenden. Dann wird der Papjt eine 
Konmnijjion ernennen, beftehend aus mehreren Kardindlen und den bez 
fauntejten Ratecheten Europas. Der dann vorbereitete Cinheits- 
tert wird in lateinifdher Sprache redigiert und in Wbgiigen allen VBifchifen 
gugejtellt werden. Die vatifanijde Drucferet Hat fpater den vereinigten 
CinheitStert in einer typifden Wusgabe hergujtellen. Nach der 
offiziellen Befanntgabe find alle bisherigen Natechismen al3 abgefdafft gu 
betradjten. 


Ouittung und Dank, 


Wahrend der legten achtgehn Monate find von folgenden Ginnern de3 
Lehrerfeminars gu River Forejt Gaben fiir die Bibliothef oder fiir das 
Naturalienfabinett cingelaufen: Biicher von den Lehrern Wegner, L 
Wikbec, P. C. Werfelmann, P. Friedrid, Dr. G. Moldenhauer; der 
legtgenannte hat augerdem twieder eine Angahl naturgefdhictlide Sachen 
gefdentt, ebenfo Lehrer R. G. VBendid, Lehrer W. H. Dreg, Lehrer 
&. Steiner in Brafilien, iiberbracht durch P. H. W. Peterfen; die Paftoren 
Heinrid Grog, C. F. W. Schulenburg, Ferd. Sievers, G. Sdmidt, C. H. 
Wiefe, Friedrid, Prof. em. L. VBadhaus, Lehrer Me. VBitiner, Herr 
Heinrich Groge (durch P. C. Zapf), Herr F. Riingel; die Schiiler F. Weif, 
Kiefehnice und andere. befcheinigt mit Herglichem Dank 

&. Cifrig. . 


